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1. Introduction

ABSTRACT

This study explored the motivational types of English and Arabic language
major students at one of the state Islamic universities in Banda Aceh,
Indonesia. A questionnaire was given to 30 English and 30 Arabic major
students to measure the level and type of students' learning motivation. A
five-point Likert scale was used in the questionnaire, and the data were
analyzed quantitatively using SPSS software. The results revealed that the
English major students had a high integrative motivation in choosing
English as their major compared to instrumental motivation
(M=3.15<M=4.19). Similarly, the Arabic major students dominantly had
integrative motivation in learning Arabic compared to instrumental
motivation (M=3.09<M=4.29). The results further showed that integrative
motivation could bring positive learning outcomes to the students because
their goal of learning was to be accepted, and or be part of the language
community they were learning. To conclude, English major students were
enthused to study English because they wanted to be knowledgeable in
English and used it to interact with other speakers of this language. In the
same way, Arabic major students were also driven to learn Arabic for the sake
of being knowledgeable in Arabic, to use it to interact with other people who
use this language and to increase their appreciation towards the Arabic arts
and literature. Finally, the findings of this study can increase awareness
among students, teachers, researchers, and policymakers who work on
enhancing motivation to increase students' interest in learning foreign
languages at Indonesian universities.

English and Arabic are the prevalent foreign languages learned by students in
Indonesia. These foreign languages have been part of the Indonesian educational
system. Based on the decree of the Minister of Education and Culture
No.060/U/1993/ dated 25 February 1993, the English language as the local content
subject is to be taught in elementary school level starting from grade four (Alwasilah,
2013). The number of private bilingual schools, from kindergarten to high school
levels, which teach in both English and Indonesian has been increasing (Yusuf et al.,
2017). Likewise, Arabic is the other most popular foreign language taught in Indonesia
after English (Solichun, 2014). A majority of Indonesians are Muslims (Sirait, 2016). It
leads to a significant number of Islamic-based education institutions in the country,
and this has made Arabic a significant language in Indonesia. It means that Arabic
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does not only have a position as a foreign language but also as the language of religion
and culture of Muslims in the country. Since 1999, the Arabic language has been
recognized as the second foreign language after English in Indonesia (Solichun, 2014).

Research has shown that motivation is an effective means of learning languages
(Al Harthy, 2017). Monderna and Voinarovska (2019, p. 2) describe motivation as
representing “a dynamic process of psycho-physiological character and,
simultaneously, a complex of factors, which initiate the subject's performance,
directing his activity”. In other words, Syukri and Humaera (2019, p. 93) simply
explain motivation as “the inner power” that drives someone to take actions and
eventually reach achievement. Thus, in the case of foreign language learning,
motivation is important to students because it is among the variables that affect the
students' success or failure in language learning (Chalak & Kassaian, 2010). Besides,
Dornyei (1998) explains that motivation is key to learning because if students have no
motivation, they will not have the eagerness, emotion, and reason to learn. Motivation
embodies the causes of students' actions, desires, and needs in the classroom
(Roshandel et al., 2018). A good motivation is then reflected through the active
participation of students in the learning process (Adegboyega, 2018). It is also one of
the essential aspects that play a crucial role in achieving many fundamental goals in a
student's academic life (Christiana, 2009; Williams & Williams, 2011).

Several studies have been conducted on the students' motivations for learning
English and Arabic as a second or a foreign language. Obeidat (2005) investigated
Malaysian students' motivation and attitudes toward Arabic and the impact it has on
their first language and cultural identity. The samples of this study were 150 students
studying at Al-Albeit University and Yarmouk University. He found that the subjects
were more influenced by the integrative motivation to study and learn Arabic than
instrumental motivation. As for English, Achmad and Yusuf (2016) investigated a
group of university students' motivation for learning English in Aceh, Indonesia. Their
research revealed that integrative motivation or international posture was the
prevalent motive for learning English. Here, the students learn English to
communicate and connect with foreigners from other countries who speak English.

Besides, Rahman (2005) studied Bangladeshi students' motivation in learning
English as a foreign language. The results indicate that students have higher levels of
instrumental motivation (73%) compared to integrative motivation (27%). In a similar
vein, Wimolmas (2013), who studied Thai students' motivation in learning English as
a foreign language, also obtained similar findings. From 30 first-year undergraduate
students at an international institute of engineering and technology in Thailand,
instrumental motivation (M=4.35) was found to be higher than integrative motivation
(M=3.94) for the students to learn this language. However, the overall mean score of
both types of motivation (i.e. M=4.16) is considered a high degree of motivation. It
means that the students were highly motivated to learn English in both instrumental
and integrative aspects. Likewise, Iranian students are also found to have instrumental
motivation in learning English as a foreign language (Gholami et al., 2012). However,
these studies show that instrumental motivation played a significant role in students
learning English as a foreign language. To these students, English is seen as a tool to
achieve practical goals, such as academic ambitions or job advancement (Noels, 2001).
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However, a study by Zanghar (2012) on the instrumental and integrative
motivation of Libyan undergraduate students studying English as a foreign language
shows no difference between these types of motivations to the students. The mean
score of instrumental motivation is 4.87, and the mean score of integrative motivation
is 5.06. The result of the t-test concludes that there is no significant difference between
integrative motivation and instrumental motivation. In the same way, Littlewood
(1984) further remarks that most students are motivated to learn new languages based
on a mixture of the motivations explained earlier. Therefore, these motivations cannot
stand alone or exclude one another. It is the degree of preference that differentiates
students' desires.

Consequently, this study is interested in investigating the motivational learning
types of English and Arabic language major students at a university in Banda Aceh,
Indonesia. It is a significant study to conduct since these two languages are the most
learned foreign languages by school students in the country. Hence, the research
questions of this study are: 1) what are the motivational learning types of English and
Arabic language major students at State Islamic University Ar-Raniry in Banda Aceh?;
and 2) what are the similarities and/or differences between the students' motivations
to major in English and Arabic at State Islamic University Ar-Raniry in Banda Aceh?

Related to reviewing literature, Rost (2006) calls motivation the neglected heart
of language teaching, which means that students' motivation has more control
throughout the class. It is the students' orientation or encouragement related to the
purpose of learning (Norris-Holt, 2001). Hence, motivation to learn is a psychological
condition that encourages students to learn with pleasure and sincerity. It is argued to
affect the quality of the learning process and the learning outcome of the students
(Adegboyega, 2018; Christiana, 2009; Williams & Williams, 2011), that is, the higher
the students' motivation, the higher the intensity of efforts made to achieve the desired
learning outcomes (Sikhwari, 2014). To obtain optimum motivation in the classroom,
the principles of motivation in learning should be known and applied in teaching-
learning activities (Ames, 1990). Their activities should be grounded on the functions
of motivations (Sardiman, 2012), which are to encourage students to do (some
learning), to determine the direction of action (in learning), to select actions (in
learning), and to drive efforts and achievements (so that the goals of learning are
accomplished).

Motivation can be divided into two types, intrinsic and extrinsic motivation
(Deci & Ryan, 1985). Intrinsic motivation is a necessary construct that reflects the
natural human propensity to learn and assimilate (Ryan & Deci, 2000). In brief, it is the
motivation to learn that comes from the inside of a person. Students who develop
intrinsic motivation, do, and practice activities because they genuinely enjoy them
(Mahadi & Jafari, 2012). On the other hand, extrinsic motivation is argued to vary
considerably in its relative autonomy and thus can either reflect external control or
proper self-regulation (Ryan & Deci, 2000). For example, a student is motivated to do
or learn something because someone else is either going to reward them or penalize
them for it (Kelmendi, 2017). With this being said, students who develop extrinsic
motivation do and practice activities because they believe that their contributions will

cause privileged results such as rewards, teacher’s admiration, or avoidance of
punishment (Pintrich & Schunk, 1996).
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Furthermore, the literature also notes two orientations of motivations, namely
instrumental motivation and integrative motivation (Doérnyei, 2009; Gardner &
Maclntyre, 1993; Noels, 2001; Yashima, 2002). These terms are the extension to the
definitions above that are customarily presented in the literature. According to Chalak
and Kassaian (2010), instrumental motivation is the motivation to learn a language to
reach goals, such as promoting a career or job or reading technical texts. On the
contrary, integrative motivation is the motivation to integrate oneself within a culture
and become accepted by another community. It means that the student is interested in
learning to communicate with people and to learn more about the culture of this
language speaker.

In regards to these two types of motivation, Ellis (1994) believes that integrative
motivation may be more important than instrumental motivation. It is because
integrative motivation is more competent and effective. Nevertheless, integrative and
instrumental motivations are mutually inclusive. Thus, students, who do not have
either one or more, often face problems and struggles to learn and expand knowledge
of the language being learned in the classroom (Cook, 2016). Thus, in most learning
language situations, a mixture of each type of motivation is involved in the process
(Achmad & Yusuf, 2016). It is arduous to quantify a learning language's success due
to an absolute integrative or instrumental basis. Nevertheless, the prominence of
integrative and instrumental motivation is determined by the situations or contexts of
learning, whether students learn another language for the function of a foreign
language or a second language (Gilakjani et al., 2012).

Some studies have recommended that teachers should be trained so that they
can develop various motivational strategies for better students' academic performance
as a part of the classroom engagement skills (Omodan & Tsotetsi, 2018; Rahman &
Sahayu, 2020). When teachers are equipped with this skill, they can help students
engage longer in the course of learning a new language and attain the desired learning
goals (Ramage, 1990). Motivations from teachers can be in the form of words of
encouragement, activities and teaching strategies, and their attitudes towards their
students. When teachers have good personalities in the classroom, it thrust the
students' motivation in learning (Masruddin & Pratiwi, 2016). Positive learning
motivation leads to a positive and better influence on learning achievements
(Brataningrum & Saptono, 2017).

Oxford and Shearin (1994) propound five roles of teachers in motivating their
students. First, teachers should notice and be aware of their students' wants, desires,
and needs in language learning so that each student can attain their goals. Second,
teachers can teach students about taking challenges to realize their goals. Third,
teachers can inform and demonstrate to the students about the benefits of language
learning to make their goals more oriented. Fourth, teachers can build a safe
environment for learning so that students feel more comfortable in class. Finally, the
most crucial factor is to promote intrinsic motivation for students. Teachers can
motivate their students intrinsically because intrinsic motivation deals best with the
second or foreign language learning process (Ellis, 1994).

2. Method

This study uses the quantitative approach to data analysis on the motivation

type of English and Arabic students in choosing their language majors at State Islamic
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University Ar-Raniry, Banda Aceh, Indonesia. The respondents, who are randomly
recruited, are 60 first-year undergraduate students who major in Arabic or English,
with 30 students from each major. These students are chosen because they just
graduated from senior high schools and had just made the choice of selecting English
or Arabic as their major at the university. In our opinion, students who learn English
or Arabic in the first year would have immense enthusiasm in learning compared to
those who have studied for quite a while at the university. Thus, this made them: fit
the criteria for data collection.

This study uses a close-ended questionnaire in collecting the data. The
questionnaire is a modified motivational survey of the well-known Gardner's
Attitude/Motivation Test Battery (AMTB), taken from Wimolmas (2013). AMTB
consists of two main parts: integrative motivation and instrumental motivation, and
of 20 statement items. Statement items 1-10 are related to integrative motivation, and
statement items 11-20 are related to instrumental motivation. Each item is graded on 5
points Likert scale, ranging from strongly agree to disagree strongly.

The questionnaires are distributed to the students after their classes were over.
It took them about 15 to 30 minutes to fill in the questionnaire. Once done, the
questionnaires were collected and further analyzed using the SPSS software. To
measure the level and type of students' learning motivation, a five-point Likert scale
was applied. Table 1 shows the scale used in the questionnaire to specify the level of
degree of motivation.

Table 1. Standard of the Mean

Mean Range Interpretation

3.68 - 5.00 High degree of motivation
2.34 - 3.67 Moderate degree of motivation
1.00 - 2.33 Low degree of motivation

(Source: Wimolmas, 2013, p. 909)
3. Findings
This section presents the results of the students' motivation in learning and
choosing English or Arabic as their majors at the university. The results are elaborated
in the sub-sections below. Furthermore, motivation similarities and differences
between the two majors are also discussed in the sub-sections.

3.1. Instrumental Motivation

3.1.1. English Major Students

Based on the result of the questionnaires, Table 2 presents 10 statement items of
English major students' instrumental motivation, the means scores, and the
corresponding motivation level.

Table 2 shows that the overall English major students have moderate
instrumental motivation, with a total mean score of 3.15. Their highest motivations to
learn and choose English as their major are because English is vital to make them
knowledgeable and skilful (M=4.53), followed by the reason to become more educated
(M=4.4), to travel abroad (M=4.36), and finally to be proficient in English can lead them
to be more successful and have more achievement in life (M=4.13).

Table 2. The Instrumental Motivation of English Major Students
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No Instrumental Motivation Mean Level
1  I'mainly focus on using English for a class assignment and 2.33  Low
the exam.
2 I simply quote the textbooks and do not communicate in 2.1 Low
class when speaking or writing.
3 I am interested in reading only English textbooks for my 2 Low

university study but no other English texts, for example,
newspapers and magazines.

4 I am more interested in earning a university degree and a 226  Low
good job than learning the English language itself.

5 I am more interested in furthering my higher education 243  Moderate
than learning the English language itself.

6  Learning English is important for travelling abroad. 436  High

7  Learning English is important for making me a 4.53  High
knowledgeable and skillful person.

8  Learning English is important for making me an educated 4.4 High
person.

9  Being proficient in English can lead to more success and 4.13  High
achievement in life.

10  Being proficient in English makes other people respect me. 2.96  Moderate
Total 315  Moderate

3.1.2. Arabic Major Students

Based on the result of the questionnaires, Table 3 presents 10 statement items of
Arabic major students' instrumental motivation, the means scores, and the
corresponding motivation level.

Table 3. The Instrumental Motivation of Arabic Major Students

No Instrumental Motivation Mean Level
1  Imainly focus on using Arabic for a class assignment and 2.13  Low
the exam.

2 I simply quote the textbooks and do not really 1.83  Low
communicate in class when speaking or writing.

3 I am interested in reading only Arabic textbooks for my 2.06  Low
university study but not other Arabic texts, for example,
newspapers and magazines.

4 I am more interested in earning a university degreeanda 1.83  Low
good job than learning the Arabic language itself.

5 I am more interested in furthering my higher education 213  Low
than learning the Arabic language itself.

6  Learning Arabic is important for travelling abroad. 443  High

7  Learning Arabic is important for making me a 4.7 High
knowledgeable and skilful person.

8  Learning Arabic is important for making me an educated 4.56  High
person.
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10

Being proficient in Arabic can lead to more success and 4.16

achievement in life.

Being proficient in Arabic makes other people respect me. 3.1
Total 3.09

High

Moderate
Moderate

Table 3 also shows that the overall Arabic major students have moderate
instrumental motivation, with a total mean score of 3.09. Similar to the English major
students, Arabic major students also have their highest motivations to learn and
choose Arabic as their major because Arabic is important to make them knowledgeable
and skilful (M=4.7), followed by the reason to become more educated (M=4.56), to
travel abroad (M=4.43) and finally leading them to more success and achievement in
life (M=4.16).

3.2. Integrative Motivation
3.2.1. English Major Students
Based on the result of the questionnaires, Table 4 presents 10 statement items of

English major students' integrative motivation, the means scores, and the
corresponding motivation level.

Table 4. The Integrative Motivation of English Major Students

No Integrative Motivation Mean Level

11  Studying English enables me to understand English books, 4.5 High
movies, pop music, etc.

12 Studying English enables me to understand better and 3.86 High
appreciate the ways of life of native English speakers.

13 Studying English enables me to keep in touch with foreign 4.03 High
acquaintances.

14  Studying English enables me to discuss exciting topics in 4.23 High
English with people from other national backgrounds.

15 Studying English enables me to transfer my knowledge to 4.4 High
other people e.g. giving directions to tourists.

16  Studying English enables me to participate freely in 4.23 High
academic, social, and professional activities among other
cultural groups.

17 Studying English enables me to behave like native English 3.83 High
speakers: e.g. accent, using English expressions.

18  Studying English enables me to appreciate English arts and 4.03 High
literature.

19  Studying English helps me to be an open-minded and 3.96 High
sociable person like English speaking people.

20 Iam determined to study English as best as I can to achieve 4.83 High
maximum proficiency.
Total 419 High

Based on Table 4, all of the mean scores for the items on integrative motivation
received high motivation level from the English major students. Their total mean score
for integrative motivation is 4.19. The items receiving the highest mean scores are the
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students wanting to study English to achieve maximum proficiency (M=4.83). In
additions, English enables them to understand English books, movies, and music
(M=4.5), transfer knowledge to other people (M=4.4), discuss interesting topics with
people from other national backgrounds (M=4.23) and participate freely in academic,
social, and professional activities among other cultural groups (M=4.23).

3.2.2. Arabic Major Students

Based on the result of the questionnaires, Table 5 presents 10 statement items of
Arabic major students' integrative motivation, the means scores, and the
corresponding motivation level.

Table 5. The Integrative Motivation of Arabic Major Students

No Integrative Motivation Mean Level

11  Studying Arabic enables me to understand Arabic books, 4.46  High
movies, pop music, etc.

12 Studying Arabic enables me to understand better and 3.96  High
appreciate the ways of life of native Arabic speakers.

13 Studying Arabic enables me to keep in touch with foreign 4.16 High
acquaintances.

14  Studying Arabic enables me to discuss exciting topics in 4.46 High
Arabic with people from other national backgrounds.

15  Studying Arabic enables me to transfer my knowledge to 4.4 High
other people e.g. giving directions to tourists.

16 Studying Arabic enables me to participate freely in 4.2 High
academic, social, and professional activities among other
cultural groups.

17 Studying Arabic enables me to behave like native English 3.96  High
speakers: e.g. accent, using Arabic expressions.

18  Studying Arabic enables me to appreciate Arabic arts and 4.43 High
literature

19  Studying Arabic helps me to be an open-minded, and 4.1 High
sociable person like Arabic speaking people

20 I am determined to study Arabic as best as I can to achieve 4.8 High
maximum proficiency
Total 429  High

Based on Table 5, all of the mean scores for the items on integrative motivation
also received a high motivation level from the Arabic major students. Their total mean
score for integrative motivation is 4.29. The items receiving the highest mean scores
are the students wanting to study Arabic to achieve maximum proficiency (M=4.8).
Besides, Arabic enables them to understand English books, movies, and music
(M=4.46), discuss interesting topics with people from other national backgrounds
(M=4.46), appreciate Arabic arts and literature (M=4.43), and enable them to transfer
knowledge to other people (M=4.4)
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4. Discussion

The results show that there are similarities and differences between the
motivation of English and Arabic major students. Tables 2 and 3 both display the
reasons behind the instrumental motivation of English and Arabic major students to
learn and choose their field of study. The total mean score of English major students is
3.15 and 3.09 for Arabic major students. Similarly, these mean scores are considered to
be at a moderate level of motivation.

From the comparison of mean scores for each statement item in instrumental
motivation between these two majoring students, the differences were with the choice
of motivation items. The English major students agreed more to the motivations stated
in items 1-5 (English is for class assignments and exams at the university to earn a
university degree, a good job, and in furthering higher education). On the other hand,
Arabic major students agreed a little bit more to the motivations stated in items 6-10
(Arabic is for travelling abroad, to become more knowledgeable, skillful, educated,
successful, and respected).

Meanwhile, Tables 4 and 5 both exhibit the reasons behind the integrative
motivation of English and Arabic major students to learn and choose their field of
study. The total mean score of English major students is 4.19 and 4.29 for Arabic major
students, with the Arabic major students slightly higher than the English major
students. These results indicate a high level of motivation from both groups of
students.

The comparison of statement items results between the English and Arabic
major students' motivation related to integrative motivation shows that integrative
motivation is more dominant to both English and Arabic major students in learning
and choosing their major. They have more integrative motivation in learning their
chosen foreign language compared to instrumental motivation. A part of this finding
is similar to Obeidat (2005), who found that Malaysian students' motivation to learn
Arabic is also influenced by integrative motivation compared to instrumental
motivation. Presumably, Indonesia and Malaysia are both dominant Muslim
countries; therefore, Arabic is an essential part of their religion because the holy book,
Al-Qur'an, is presented in the Arabic language. It leads to personal affinity towards
the language because through learning the language one can enhance his knowledge
in his religion to live his life based on his faith, Islam.

In terms of studying English, the results of this study are also similar to Achmad
and Yusuf (2016) in which students in Aceh learn English to the benefit of conversing
and associating with foreigners from other countries who speak English (i.e.
integrative motivation or international posture). On the other hand, this contradicts
Rahman (2005) and Wimolmas (2013) who found that Bangladeshi and Thai students
are more influenced by instrumental motivation compared to integrative motivation
in learning English. These students learn English as a means of improving their
academic achievement and to get good jobs.

Meanwhile, the students in this present study mostly learn English because
they are driven by integrative motivation. They want to be more knowledgeable and
skillful in life, and further use English to travel the world and interact with other
people of different cultural backgrounds. Despite some studies which have found that
instrumental motivation in certain contexts (EFL) may be superior and more
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influential than integrative motivation (Kachru, 1992), this study has found that
integrative motivation can bring positive learning outcomes to the students. It is
because integrative motivation can be nourishing in language learning since the

language is learned to be accepted and be part of the language community (Gholami
et al., 2012).

5. Conclusion

Based on the results, it was found that both English and Arabic major students
of State Islamic University Ar-Raniry are highly influenced by integrative motivation
compared to instrumental motivation. It can be concluded that English major students
are enthused to study English because they want to be knowledgeable in English and
want to use it to interact with other people who use this language. In the same way,
the Arabic major students are also driven to learn Arabic for the sake of being
knowledgeable in Arabic, to use it to interact with other people who use this language
and to increase their appreciation towards the Arabic arts and literature. The results of
this study are expected to contribute to research on learning and teaching foreign
languages around the world, and specifically in Indonesia. Besides, it is also hoped
that the findings can increase awareness among students, teachers, researchers, and
policymakers who work on enhancing motivation to increase students' interest in
learning foreign languages in schools. These figures also play a role in stimulating
these students to apply English and Arabic languages in communication as a result of
their learning success.

Having conducted this research, the researchers are aware that this study still
has many weaknesses. Therefore, some recommendations are suggested for further
research. First of all, it is proposed that other researchers use more extensive samples
of students for data collection. Moreover, this study only analyzed the data based on
two types of motivation (i.e. integrative and instrumental). For further research, the
expansion of other types of motivation should be considered, as well. The scope of the
study should also not only be limited to motivation in learning English and Arabic
languages, but also to other foreign languages that are now beginning to gain
popularity in Indonesia, such as Korean, Japanese, Chinese, and Hindi. Finally, more
detailed data from interviews with the respondents would be worthy of
complementing the findings of this study.
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