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ABSTRACT
Online remote teaching has been implemented to curb the spread of
corona virus (Covid-19) pandemic. Due to this unprecedented
situation, EFL writing teachers should immediately adjust their
teaching approaches through utilizing technology. Given the fact that
the utilization of technology is ubiquitous in language teaching, rapid
changing into full online teaching certainly brings some adaptations.
Teachers have to handle full online learning and apply technology tools
they apparently have never used before within a very short time
preparation. This current study explored EFL writing teachers’
confidence, including their perceptions, in response to emergency
remote teaching during Covid-19 pandemic as an initial survey.
Twenty-two teachers who teach academic writing courses from nine
universities in Indonesia took part in a survey through online
questionnaire modified from EFL TPACK assessment by Baser,
Kopcha, and Ozden (2016). Descriptive and thematic approaches were
used as data analysis. The findings show that the EFL writing
teachers’ confidence ranged between somewhat confident to fairly
confident in the seven areas of technology, content, and pedagogy.
They believe that competences they have are sufficient in managing
online EFL academic writing course during emergency remote
teaching. Nonetheless, when technology is integrated to other areas,
the confidence levels seemingly decrease. Awareness of technical
material and pedagogic technological knowledge received the lowest
scores from all fields. Integration of technology in the process of
language teaching, requires teachers to always improve their TPACK
abilities through various ways, and this must also be supported by
adequate facilities and infrastructure.

1.

Introduction
Recently, the face-to-face teaching mode has been rapidly changed into a full
online teaching system. A temporary change in the instructional system is mainly
caused by a crisis situation (Hodges et al., 2020). This mode of teaching system requires
the use of technology in actions. Some previous studies have proven that technologysupported language learning (Cahyani & Cahyono, 2012) has been an essential part in
educational contexts. In particular, it enhances the perspective of the L2 learning and
acquisition process (Chen, 2012), helps language course developers and test makers
(Chalhoub-Deville, 2001), and becomes a potential source of language input (Skehan,
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2003). However, as a pedagogical tool, technology uses can be effective and
meaningful if teachers have knowledge of the technology itself. Besides, integrating
technology into education can be done by identifying teachers’ views about the content
taught (Anderson et al., 2013). The efficient incorporation of technology relies on the
interactions between knowledge of teaching, content, and technology, called
Technology Pedagogy and Content Knowledge (TPACK) (Joo et al., 2018) (Angeli &
Valanides, 2009 in Ertmer & Ottenbreit-Leftwich, 2010). Moreover, integration
technology for teaching should be considered, such as time, training, and technical
supports as the most persistent barrier. Teachers need sufficient time to discover,
assess, and apply the tools and resources of technology; otherwise, they do not take
any advantage of it in supporting student learning (Francom, 2020). In spite of it, on
the urgent remote teaching during the Covid-19 outbreak, the teachers have to handle
full online learning and apply technology tools they apparently have never used
before within a very short time preparation.
Knowing how to use technology may enhance the teacher to use it more
effectively. However, it is not enough if the teachers are less confident using that
knowledge to help students learn (Ertmer & Ottenbreit-Leftwich, 2010). Teacher
confidence is a significant element of teacher professionalism for building professional
capital; teachers have to feel confident about what they are capable of and how effect
changes in teaching (Nolan & Molla, 2017). Confidence relates to influencing one's
convictions in one's abilities (O’Neill & Stephenson, 2012). The attitude of confidence
is often rooted in the concept of self-efficacy by Rotter (1966) and Bandura (1977).
Based on Rotter’s study, teachers with a high degree of effectiveness believed that they
could regulate motivation and accomplishment of the students; at an almost similar
point, Bandura viewed self-efficacy as one’s cognitive process in constructing belief
about their capacity to perform specific attainment (Jimenez-Silva et al., 2012). Feelings
of self-efficacy can decide whether the behavior will be performed, how much effort
there is going to be devoted and how long it is going to be lasted (Vanek et al., 1996).
As a result, individuals with a high level of self-confidence in their ability would look
at difficult tasks as a challenge rather than a barrier (Bandura, 1994 cited in Willis,
Weiser, & Smith, 2016).
In the context of teaching and technology, confident teachers in integrating
technology in their classroom may presumably be a factor in improving instructional
practices related to subject content, pedagogy, and technology. Wozney, Venkatesh, and
Abrami (2006 cited in Ertmer & Ottenbreit-Leftwich, 2010) concluded that teacher
confidence could be one of the greater predictors of teachers’ technology in achieving
instructional goals on using technology. Ertmer and Ottenbreit-Leftwich (2010)
suggested a number of practices in helping teacher gain their confidence, such as giving
teachers time to play with technology, working with competent peers, providing access
to appropriate models, and participating in a professional learning community. Related
to EFL writing teachers, writing teacher expertise covers context in schooling and socioculture. If teachers move to a different school, or when facing changing student
demographics, fresh issues emerging from the reform of education or new teaching
situation, their knowledge must be refined or further established(Lee & Yuan, 2020).
The research in the context of applying technology in emergency remote
teaching has been extensively conducted either on teachers’ perception and experience
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(Atmojo & Nugroho, 2020) or students’ preferences on digital learning platforms
(Amin & Sundari, 2020). Furthermore, the studies of teacher confidence and
technology integration have implied that, for some reasons, even very confident
consumers of technology do not always perform considerations for the learning
demands (Kessler & Plakans, 2008). Moreover, learning-focused teachers commonly
are confident about mastering the content and teaching the students (Postareff &
Lindblom-Ylänne, 2011). In EFL writing, however, little is known about how confident
the EFL teachers are, particularly in teaching writing in university during emergency
remote teaching. An insightful seeing about this issue will bring to the deep
understanding of EFL writing teachers’ efficacy, confidence and teaching performance
in managing their writing courses during Covid-19 pandemic from the inside.
Therefore, this present study aims to answer the following research question: how
confident are the EFL writing teachers in responding to emergency remote teaching in
managing their writing courses?
The result of this research informs insights on how confident EFL writing
teachers were in handling emergency remote teaching. These may contribute to the
EFL writing teacher in preparing and anticipating post-pandemic teaching which
requires technological knowledge and competence.
2.

Method
This preliminary study used a descriptive survey to assess EFL writing
teachers’ technology competency in teaching writing course during emergency
situation or the COVID-19 pandemic. A descriptive survey was carried out to collect
information from a group of individuals to explain certain aspects or features (e.g.,
skills, views, behaviors, opinions, and/or knowledge) by asking questions (Fraenkel
et al., 2009). Twenty-two EFL university writing teachers’ who teach academic writing
courses from nine universities in Indonesia were recruited as participants, with the age
range between 27-56 years old. The information about participants’ can be seen on
Figure1.

Figure 1. Participants' Gender and Teaching Experiences

In collecting the data, an online questionnaire was designed and modified from
TPACK assessment for English as a foreign language called TPACK-EFL Survey items
by Baser et al., (2016). It consisted of closed-ended questions with 35 items from 7
constructs, as seen on Table 1. using and 5 scales (not confident at all, slightly
confident, somewhat confident, fairly confident, and completely confident). Each
construct was led by lead by a question “how confident are that you are able to …” and
followed by a set of statements using action verbs. Moreover, three items of open- 147 -
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ended questions were used to discover participants’ considerations on selecting and
applying technology in assisting teaching. Meanwhile, descriptive and thematic
analysis were selected to analyze the gathered data.
Table 1. TPACK-EFL Survey Items modified from Baser et. al., (2016)
Constructs

Items

Technological Knowledge
Content Knowledge
Pedagogical Knowledge
Pedagogical Content Knowledge
Technological Content knowledge
Technological Pedagogical Knowledge
Technological
Pedagogical
Content
Knowledge

6
6
5
5
4
6
3

3.

Findings and Discussion
In managing their writing courses, the majority of participant-teachers applied
more than one digital platform for one writing course, only five of them used single
platform. They were Google Classroom, Zoom, Google Meet, Google Drive, Dropbox,
and Google Form. Moreover, WhatsApp mobile application messenger was mostly
used in the EFL writing course.

Figure 2. Digital Platforms Used in EFL Writing Courses

In relation to the use of digital platforms, more than half of the participantteachers (59%) revealed that it was the first-time experience for them in using the
digital platforms for online learning. WhatsApp has probably become a tool for
communication and messaging as their daily base, but it was not a pedagogical tool.
Moreover, video conferencing platforms such as Zoom or Google Meet never had a
place at a face-to-face teaching system. Meanwhile, the rest of the participant-teachers
stated that they have been familiar with some digital platforms, such as Google Drive,
Edmodo, Google Classroom, Quizizz. They used them to help and assist their activities
on face-to-face writing courses.
For technological knowledge, in all statements, the scores were ranged from
3.27 to 4.13. It indicates that the EFL writing teachers’ levels of confidence in operating
and controlling the platforms and the computer system, in general, were somewhat
confident to fairly confident. The highest level was on understanding technological
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terms on the platforms they used. On the other hand, handling troubleshoots on the
computer or technical problems received the lowest score, as seen in Table 2.
Table 2. The Teachers’ Scores on Technological Knowledge, Content Knowledge, and
Pedagogical Knowledge
No.
Statements
Technological Knowledge
1.
Understand technological terms on platform/application
you use appropriately?
2.
Adjust computer setting (installing software and
establishing connection)?
3.
Use computer peripheral (printer, headphone, scanner)?
4.
Troubleshoot the computer problems independently?
5.
Use the platform/application you choose for writing
class?
6.
Operate
all
the
features
offered
on
the
platform/application you use?
Content Knowledge
1.
Understand parts of the essay?
2.
Understand writing process approach in developing
essay?
3.
Understand types of essays (process, cause/effect, etc.)?
4.
Understand paraphrasing and summarizing?
5.
Understanding quotation and plagiarism?
6.
Understand how to write an article for journal?
Pedagogical Knowledge
1.
Use teaching methods and techniques that are appropriate
for learning environment?
2.
Design a learning experience that is appropriate to the
level of the students?
3.
support students' learning in accordance with physical,
mental, emotional, social and cultural differences?
4.
reflect the experiences I gain from professional
development programs to your teaching process?
5.
support students' out-of-class work to facilitate their selfregulated learning?

Scores
4.13
3.90
4.09
3.27
4.00
4.00

4.40
4.40
4.31
4.40
4.40
4.31
4.04
4.00
4.00
4.09
3.90

In an EFL writing context, content knowledge was dealt with the subjectcontent generally taught in academic writing courses, such as paragraph/essay
development of certain academic genre types and writing a research paper for journal.
Here, the participant-teachers believed they were fairly confident in understanding
those items, with scores ranging from 4.31 to 4.40 as in Table 1. In the area of
pedagogical knowledge, most participant-teachers responded that they were fairly
confident in their pedagogical competence, such as using teaching
methods/techniques, designing learning activity, supporting students’ learning, and
reflecting what have they experience in classroom practices. However, supporting
students to be independent learners gained the lowest score of all (see Table 1). They
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probably assumed that they are less confident in facilitating students’ self-regulated
learning through online learning compared to other pedagogical items.
Moreover, in the area of pedagogical content knowledge, the participantteachers were asked to respond on five statements. The scores were ranged between
3.86 to 4.13, see Table 3. It shows that the EFL writing teachers’ confidence level was
somewhat confident to fairly confident. The lowest levels were on managing effective
learning and evaluating students’ progress on writing. Then, they reported fairly
confident in selecting approaches/methods, preparing learning activities, and
adapting a lesson plan for appropriate and effective writing courses.
Table 3. The Teachers’ Scores on Pedagogical Content Knowledge
No.
Statements
1.
manage an effective learning environment for writing?
2.
evaluate the students' learning progress of writing?
3.
use appropriate teaching approach and methods for
writing skill to support students' writing development?
4.
prepare curricular activities that develop students' writing
skill?
5.
adapt a lesson plan in accordance with students' writing
skill?

Scores
3.90
3.86
4.00
4.00
4.13

Table 4. The Teachers’ Scores on Technological Content Knowledge
No.
Statements
Technological Content Knowledge
1.
take advantages of the platform/application to express
ideas for teaching writing?
2.
use the platform/application to enhance students' writing
skill in essay development?
3.
use the platform/application to stimulate students'
writing skill in writing an article?
4.
use the platform/application that allows the student to
write using process writing?
Technological Pedagogical Knowledge
1.
meet the students' learning need by using the
platform/application you choose?
2.
support the students to use the platform/application to
improve their higher order thinking skill?
3.
manage an effective learning environment to learn writing
while using the platform/application?
4.
achieve the learning goals on syllabus by using the
platform/application?
5.
design learning materials and media to improve students'
writing skill by using the platform/application?
6.
develop assessment for writing skill using the
platform/application?
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3.54
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3.77

Hanna Sundari, Fakhrurrazi M. Amin, Nur syamsiah, Anita: Exploring EFL Writing
Teacher Confidence as A Response to Emergency Remote Teaching: A Preliminary Survey
using TPACK Framework
For technological content knowledge, the participant-teachers felt somewhat
confident on all items given. They were seemingly not certain about their ability to use
the platforms/application to enhance and stimulate students’ writing skills in essay
development and composing an article. Meanwhile, on technology pedagogical
knowledge, the scores were ranged between 3.54 to 3.95. The participant-teachers
thought that they were somewhat confident in all items given. The lowest level was
on the learning meets. The participant-teacher found they were less confident that
using the platform/application and online learning in general would meet the
students’ learning needs. Additionally, they were fairly confident in designing
learning media and materials for the online writing course (see Table 4.)
Technological pedagogical content knowledge integrates the ability or
competence of using technology, principles in pedagogy, and content in writing
courses. The participant-teachers felt generally somewhat confident on the items
given. They were not fully confident that they can use the digital platform to develop
students’ writing skill and assist them in using the platforms independently.
Conversely, the participant-teachers were, compared to other statements, more
confident that they can enhance their professional development in teaching writing by
using technology (see Table 5).
Table 5. The Teachers’ Scores on Technological Pedagogical Content Knowledge
No.
Statements
1.
use the platform/application to develop students' writing
skill?
2.
support the students to use the platform/application to
improve their writing skill in independent manner?
3.
support your professional development by using the
technological tools and resources to continuously improve
the teaching writing process?

Scores
3.86
3.81
3.95

Table 6. The Summary Scores of TPACK EFL Items
Items
Technological knowledge
Content Knowledge
Pedagogical Knowledge
Pedagogical Content Knowledge
Technological Content knowledge
Technological Pedagogical Knowledge
Technological Pedagogical Content
Knowledge

Scores
3.90
4.37
4.01
3.98
3.70
3.76
3.87

Table 6 shows the summary scores of seven areas. There were ranged between
3.70 to 4.37. The highest score was on the area of content knowledge, with 4.37. It
indicates that the EFL writing teachers on this study felt they are fairly confident on
the content knowledge. They believe that they have sufficient knowledge on writing
content, such as paragraph/essay development, writing article for publication and
other academic genre types. The next areas were pedagogical knowledge, pedagogical
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content knowledge, and technological knowledge with the scores 4.01, 3.98, 3.90,
respectively. The last three scores were 3.87 for technological pedagogical content
knowledge, 3.76 for technological pedagogical knowledge, and 3.70 for technological
content knowledge.
Overall, the participant-teachers’ confidence tends to somewhat confident to
fairly confident on seven areas of TPACK given. However, the scores decreased when
it came to integration of the areas. The participant-teachers had lesser confidence as
they need to combine content of writing and/or pedagogical competence they had
with the use of technology. They were seemingly uncertain on their ability to integrate
several areas in one teaching-learning session. They felt not quite sure whether they
were able to combine pedagogical practice, writing content, and technology during the
emergency remote teaching, considering that it was mostly the first-time experience
for them in using the technology tools as pedagogical tools.
On open-ended questions, participant-teachers were also revealed their opinions
about teachers’ competence and considerations when conducting technology in online
learning. The following are the excerpts from the teachers’ responses:
“In my opinion the writing teacher should have a competence in technology
especially on how to use and operate computer and application to design
learning materials and media for making her easier in applying the online
learning system. The teacher also can make an innovation through designing
learning materials and develop assessment in delivering the material.” (T7)
“Based on my experiences when applying technology-assisted teaching writing,
some important things should be considered by lecturers are getting ready to
adapt with technological learning, through attending webinar dealing with
technology in teaching and learning especially Academic Writing during
distance learning, and sharing knowledge with other lecturers who expert in
writing technology tools. Besides, financial aspect is also important to support
the sophisticated technology to purchase some devices such as (laptop/netbook
and mobile phone) and its access (internet quota).” (T5)
The participant-teachers revealed that their confidence levels on managing EFL
writing courses during the emergency remote teaching were between somewhat
confident and fairly confident. They believed that they had sufficient competence in
writing content, pedagogy and technology in managing writing courses. Nonetheless,
the levels of confidence became slightly smaller in amount when handling and
integrating technology. Moreover, considerations need to be taken place in online
learning; one of them was the teacher’s technological competence. The expansion of
technology in education has resulted in opportunities for learning where teachers can
access learning through online programs (Niess, 2011). However, bringing technology
into the classroom may require a lot of things to consider. Not only educational and
technological aspects, the teachers’ competence and confidence in applying the
technology tools should be emphasized. The teacher confidence can be one of the
greater indicator of achievement in instructional goals using technology (Ertmer &
Ottenbreit-Leftwich, 2010). This present study aims to describe how confident EFL
writing teachers are in teaching academic writing courses as the rapid change of the
teaching system from face-to-face into online learning occurred on emergency remote
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instruction. The level of confidence covers the areas of content, pedagogy, and
technology.
In a TPACK framework, technological knowledge is defined as awareness
about how new technologies can be used (Cox & Graham, 2009). It refers to the
experience of traditional and modern technology by teachers which is utilized in
teaching and also facilitates learning among students (Koehler et al., 2014 cited by Elas,
Majid, & Narasuman, 2019). The university writing teachers on this study revealed
that they were somewhat confident to fairly confident. They are quite confident on
understanding technological terms, although they are uncertain in handling technical
problems when using video conferencing or learning management systems. The
finding was similar to the study by Ekrem and Recep (2014). They found that preservice EFL teachers believed that their ability to solve hardware-related technological
problems needs improvement.
In the area content knowledge, the participant-teachers felt fairly confident in
understanding the content on academic writing courses as well as their pedagogical
knowledge. However, they were less confident in supporting the students’ selfregulated learning during online learning. Supporting self-regulation learning in
online learning is crucial. Using this system, decisions should be taken by students on
what to study and how to approach the study materials because the teacher presence
is relatively low (Wong et al., 2019). Particularly in asynchronous learning mode, the
teachers could not answer the questions and give feedback every time the students
access the materials and need help. Less interaction in online learning was also
revealed in the study by Wu and Wang (2015). Despite the fact that the purposes of the
technology use are to display information, manage instruction and learn subjectmaterial, none of the purposes encouraged interaction among students, enhanced
student cooperation, and stimulated student activity.
Furthermore, the participant-teachers in this study felt somewhat confident to
fairly confident about their ability and competence in pedagogical and content
knowledge. However, they were slightly less confident when integrating technology,
content, and pedagogy for writing courses. They were less confident that using the
platform/application and online learning in general meet the students’ learning
needs.They felt doubt that they are able to use the digital platform to develop students’
writing skill and assist them independently.A similar view also came from the writing
teachers for nursing students on the research by Tai, Pan, and Lee (2015). They said it
was difficult to incorporate peer review practices and provide input on time through
online English writing course.
In general, the participant-teachers believed that they were fairly confident on
managing online EFL writing courses during emergency remote teaching in all areas
of pedagogy, content, and technology. However, the integration between them
reduces the teachers’ level confidence. The lowest level was technological content
knowledge. Similarly, Ekrem and Recep (2014) concluded that the pre-service EFL
teacher-participants thought their ability to create a learning environment to build
students’ new knowledge and skills is at a high level, and technological knowledge
and technological content knowledge received the lowest levels. It indicates that
though the teachers found they had adequate and sufficient knowledge for teaching,
technological competence still becomes a critical issue to overcome. In fact, the most
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persistent barrier in technology integration is time as the teachers need time for
transformative ways to test out the technology tools and resources (Francom, 2020).
Contrary to the finding of previous study related to integrating technology into
education, it was reported that teachers do not take any advantages of it in supporting
student learning since it needs sufficient time to discover, asses, and apply the tools
and resources of technology (Francom, 2020). The finding of the current study
demonstrated that the participant-teachers felt relatively confident that the use of
technology help them improve their professional development as teachers. This is
consistent with Wichadee (2011) view that technology becomes inseparable in
language teaching learning. It is one of the contents in the growth of language teachers
to achieve the aim of effective language teaching. Besides, TPACK significantly
affected teacher self-efficacy and perceived ease of using technology (Joo, Park, and
Lim 2018).The rapid change of the teaching system onto online learning can potentially
stimulate teacher development, particularly in technology. Nonetheless, technological
competence and effective technology integration in language teaching do not happen
in one day and one night. They come with barriers, such as time, training and technical
support, access, teacher belief/motivation, and other factors (Francom, 2020).
Technology integration in language teaching, requires teachers to always
improve their TPACK abilities through various ways, both in the form of joint and
personal training. However, this must also be supported by adequate facilities and
infrastructure.
4.

Conclusion
The EFL writing teachers’ confidence was relatively confident, ranging between
somewhat confident to fairly confident. It indicates that they believe their ability and
competence are adequate and sufficient in managing online EFL academic writing
courses at the university level during emergency remote teaching in the seven areas of
technology, content, and pedagogy. However, the levels are seemingly decreasing
when integrating technology into the course. Technological content knowledge and
technological pedagogical knowledge received the lowest scores from all fields.
This latest research had a limitation with relation to several aspects. The small
number of participants may increase the limited information. Therefore, the greater
scale of participants needs to take place to look at a wider view, particularly
concerning what and how to integrate technology, content, and pedagogy for EFL
academic writing courses and its effects on students’ academic writing skills. Multiple
instruments were highly recommended to obtain a deeper understanding of the issue,
such as interviews and observation when teachers and students are on the sessions.
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