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1. Introduction  
The Indonesian government, through the Ministry of Education and Culture, 

officially established an English language curriculum for high school to university 
students for the first time in 1950 or five years after Indonesia's independence 
(Sulistyaningrum & Sumarni, 2023; Said & Sidin, 2014; Hasbullah et al., 2023; and 
Lestari & Widiastuty, 2023). Therefore, the Indonesian government has determined 
English to be the first foreign language taught in formal education from high school to 
university for more than 7 decades (Muhammad et al., 2019; and Nggawu & Thao, 
2023), but students' mastery of English in tertiary institutions is still very weak to 
compete globally because of lack of English knowledge (Mazuflah et al., 2021; Arsyad, 
2023; and Lestari & Widiastuty, 2023). Along with the emergence of the current 
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 This study aims to investigate the effect of developing curriculum 
components on upgrading the students’ English acquisition at State 
Islamic Institute (IAIN) Sorong, Southwest Papua Province Indonesia. 
Developing curriculum components presented goals, contents, 
approaches, methods, and evaluation precisely to know the students’ 
English acquisition covering vocabulary, grammar, listening, speaking, 
reading, and writing skills. The sample size for this study comprises 72 
students consisting of 36 students from Class A and 36 others from Class 
B representing the experimental group and a control group. Those groups 
were selected based on a partitional clustering method. To conduct the 
study, an experimental design was employed, which involved gathering 
quantitative data from the pre-test and post-test. It was to obtain the 
students’ English acquisition achievements. To analyze the collected data, 
this used SPSS for a precise and efficient process of the various necessary 
outputs which described meaningful conclusions. The findings of the pre-
test conclude that there students’ achievement before treatment. After 
treatment, the post-test found the t-value was greater than t-table (t-value 
4.690 > t-table 2.000). This data strongly indicates a positive impact of 
developing curriculum components to improve students’ acquisition of 
elements of English for the experimental group. This means the study 
summarized and emphasized the development of curriculum components 
precisely, structurally, systematically, and professionally for the teachers 
to upgrade their students’ acquisition of English elements significantly.  
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industrial revolution 4.0, universities need to develop systematic and appropriate 
curriculum components in teaching English as a solution to strengthen students' 
increased acquisition of English (Dzulkifli Isadaud et al., 2022); Sulistyaningrum & 
Sumarni, 2023; Demirezen, 2018; Hasbullahet al., 2023). 

This writing encourages increasing the creative and skilled competence of 
English language teachers in universities, which is one of the important elements for 
the success of teaching and learning activities. This article explains what is being done 
to strengthen and improve English language teachers at universities in Indonesia by 
adapting to current developments, which are centered on professional and 
pedagogical competence. Due to students' weakness in English mastery, it is necessary 
to carry out a strategy for developing appropriate curriculum elements to support the 
learner’s improvement of English acquisition by university teachers. Yuliani et al., 
(2023) revealed that the curriculum is the main key to successfully teaching English as 
a foreign language. The English education curriculum can deliver and lead to success 
in acquiring English for learners if English teachers’ competence supports it. Effective, 
efficient, and appropriate learning media should also support it.  

In addition, increasing the mastery of English for non-native speakers is one of 
the most important things for students and professionals (Maulana, 2023; 
Sulistyaningrum & Sumarni, 2023). However, they experience a lack of English 
because many teachers still do not use the right approach in teaching English. As a 
result, many students have difficulty increasing the acquisition and mastery of English 
language elements needed in today's global communication. Therefore, basic 
standardization of English literacy is crucial for literate students to succeed in 
education and face global challenges. In this era, according to Demirezen (2018), Al 
Aziz and Yusanti (2020), Dzulkifli Isadaud et al. (2022), Hartono et al. (2023), and 
Nuralisaputri and Megawati, 2023), limited understanding of English as a global 
language for students can become a serious problem because they have difficulty of 
expressing ideas and thoughts in English. The negative effect is difficulty making 
policies and decisions because of poor English communication. In addition, Hasbullah, 
Wahidah et al., (2023) argue that sufficient acquisition of English such as mastery of 
spelling, grammar, word choice, and mastery of English language skills will be able to 
solve the problem of conveying ideas in today's global competition. For this reason, 
universities must play an active role in encouraging the improvement of students' 
mastery of English and teachers can also develop appropriate English language 
teaching curricula. In addition, most English teachers and students in primary schools 
up to universities in Indonesia still have little knowledge of strategies to improve 
English acquisition. Also, they lack the practice in doing components of the English 
curriculum in the English acquisition model. Educators’ factor from school to 
university is the most fundamental to certify the increase of learners’ skills to upgrade 
their English acquisition (Zhenhao Cao, Rachael Ruegg, 2023). Since English 
acquisition needs students’ and English educators’ skills, it needs an interactive 
process between the curriculum components to be used and the imagination of 
readers, teachers, and lecturers of English. It needs to diversify the teaching English 
strategies to make them more varied, and attractive and can make students interested 
in learning English more diligently (Demirezen, 2018; Nggawu & Thao, 2023; and 
Raymundo, 2023). 
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Although research on English curriculum component development has been 
extensively documented, there is little that analyzes it from a perspective of lecturer 
professionalism. Existing research addresses curriculum development from the 
perspectives of approach and design (Richards, 2013), content and methodology 
(Raghuram & Lakshmi, 2020). Aside from that, research continues to focus on school 
curricula and young teachers (Wang & Chen, 2012; Yeşilpınar Uyar & Doğanay, 2018).  
To bridge this research gap, the research intends to assess the necessity for curriculum 
component improvement in connection to lecturer professionalism. As a result, this 
study is intended to strengthen previous studies on curriculum component 
development. 

1.1. The Components of Curriculum Development  
Here, it is illustrated the main components of English curriculum consist of 

goal, content, approach, method, and evaluation. As a system of curriculum, all the 
components should relate well to others (Muhammad et al., 2019; Weda et al., 2023; 
and Mazuflah et al., 2021). If one of those components does not correlate to others, the 
system of the curriculum will find annoyance or disturbance in the instruction and 
learning process (Dzulkifli Isadaud et al., 2022; Lestari & Widiastuty, 2023; Hasbullah, 
et al., 2023). 

 
 
 
 
 
 
 
 
 
 
 
 

Figure 1. Components of Curriculum Development 

Figure 1 represents a continuing consequence of stages, tasks, or events of the 
English curriculum development system in a circular flow. The graphic emphasizes 
the steps rather than the connecting arrows or flows.   

1.2. Goal in Curriculum 
According to Baharuddin (2023), the term goal in the educational site is 

illustrated and portrayed in terms of the sorts that are believed to affect learning over 
the years and crosswise the subject matters of schooling. It describes the characteristics 
of the well-educated person as a result of its educational program, such as facility in 
using the English language, familiarity with another language, proficiency in solving 
problems, and thinking critically. It also relates to the sense of self-respect and insight 
into one’s own uniqueness, including interests and capabilities, habits conducive to 
good health (physical fitness and personal safety), capacity for creative expression and 
aesthetic judgment, self-discipline, and appreciation of own cultural heritage balanced 
with respect for cultural diversity.  
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Moreover, it is about the ability to fulfill the obligations of a citizen of a 
democracy, concern for protecting public health (property and safety), ability to make 
informed decisions concerning the environment, ability to assume responsibility for 
own learning (interest in continuing learning), awareness of career options and 
training opportunities, ability to use academic English precisely, family living-skills, 
job entry skills, work habits, etc. 

1.3. Content in Curriculum 
The content of a curriculum is, on occasion, the component of learners’ course 

experiences. All aspects of knowledge, lesson materials described in each subject, 
students’ activities, and others in schools are the content of a curriculum. The aspects 
are pointed toward achieving learners' educational purposes related to the curtain 
vision and mission of schools (Abduh et al., 2021; Annala et al., 2023). 

Annala et al., (2023) state that content is at a heart of any curriculum, and it is a 
curriculum topic separate from educational purposes. However, in a meaning content 
is one dimension of a learning objective. The learning objectives are divided into three 
classifications: Cognitive, affective, and psychomotor (Hoque, 2016). Cognitive is 
expressing verbal information, intellectual skills, and cognition strategies. Cognitive is 
signed with “know-that” and consists of content in the form of propositions the teacher 
might want students to learn. Furthermore, psychomotor skills are meant to improve 
the motor skills of learners.  

1.4. Approach in Curriculum 
Approach is a set of correlative assumptions dealing with the nature of 

language teaching and learning (Yaumi et al., 2018). The approach is the design of 
language teaching programs, courses, and materials, though others were left to work 
out many of the specific practical details. Those are to respond to a rational answer to 
questions, such as those regarding principles for selecting and sequencing vocabulary 
and grammar (Hasbulllah et al., 2021). Then, according to Inayati et al. (2022) and 
Nggawu and Thao (2023), the approach is the level at which assumptions and beliefs 
about language and language learning are specified. 

1.5. Method in Curriculum 
Method is a third component in developing language acquisition for teaching 

English as a foreign language. This component has a very important role in 
implementing the curriculum. Therefore, the method is an effort to implement lesson 
plans constructed in a real activity to achieve the goals at an optimal set. This means 
the method is used to realize a predetermined strategy (Dzulkifli Isadaud et al., 2022; 
Hasbullah et al., 2023). Thus, a possible learning strategy is used in several methods. 
For example, to implement the expository strategy, it can be used the lecture method 
as well as the question and answer method, or even a discussion method to utilize the 
available resources, including the use of learning media (Sulistyaningrum & Sumarni, 
2023; Muhammad et al., 2019). 

1.6. Evaluation in Curriculum 
Evaluation is a part of the curriculum component that cannot be separated from 

other components such as the purpose, content, approach, and methods or strategies 
in teaching English as a foreign language (Pongsapan & Patak, 2021). Teaching English 
as a foreign language can be determined through evaluation of the value and meaning 
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of the curriculum so that it can be considered whether a curriculum should be 
maintained or not, and which parts should be enhanced.  

An evaluation component is to see the effectiveness of goal achievement (Adam 
et al., 2019; Yuliyanto et al., 2020). In the curriculum context, the evaluation function is 
to determine whether the goals set have been achieved or not, or evaluation is used as 
feedback to repair a defined strategy. Summative and formative functions have 
functioned of the extent to which the evaluation of the effectiveness of implementation 
the teaching process and the students’ achievement (Hasbullah, Dabamona, et al., 
2023; Hasbulllah et al., 2021; Mahvelati, 2021; and Nggawu & Thao, 2023). 

2. Method 
This research investigated the strategy to upgrade the students’ English 

acquisition through developing curriculum components in the faculty of Tarbiyah at 
the Institut Agama Islam Negeri Sorong, province of southwest Papua, Indonesia.  

2.1. Design of the Study  

This study was the experimental method of two tails t-tests (Creswell, 2009; 
Sarwono, 2011; Fraenkel et al., 2012; and Krueger & Casey, 2015). It was utilized to 
determine the improvement of the students’ achievement in English acquisition 
vocabulary, grammar, and English skills. This is a true method to test hypotheses 
concerning the cause-and-effect relationship, which represents the most valid 
approach for students’ English acquisition achievement when developing curriculum 
components (goals, contents, approaches, methods, and evaluation). 

The pretest-posttest design involved two groups formed by random 
assignment. The experimental group was taught English elements using curriculum 
components (goals, contents, approaches, methods, and evaluation). While another 
one received the usual treatment as a control group. The last step was to treat the post-
test to both groups (Creswell, 2009). Posttest scores were compared to determine the 
students’ achievements in their English acquisition, whether the new treatment could 
upgrade the students’ English acquisition or not (Creswell & Clark, 2011; Said & Sidin, 
2014; Muhammad et al., 2019; and Nirwan & Hasbullah, 2021). 

2.2. Population and Sample 

The population was 576 students in the faculty of Tarbiyah at the Institut 
Agama Islam Negeri Sorong, Indonesia. The population was taken from five programs 
of study: Islamic religious education program, Islamic primary school teacher 
education program, English education program, management of Islamic education 
program, and natural sciences education program. 

Since the study focused on developing curriculum components to upgrade the 
students’ English acquisition, so it used a non-hierarchical clustering method to decide 
the number of the sample. It was well-known as a partitional clustering method 
because it is faster, cheaper, and easier to implement than the others. A sampling frame 
and systematic samples are spread more evenly to produce more representative and 
efficient samples than others (Sarwono, 2011; Che Md Ghazali, 2016; and Raymundo, 
2023). The samples were 72 students in the year 2022, from 36 students of class A as 
experimental group and 36 others from class B as control group. 

2.3. Data Collection 
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This study used a quantitative method focusing on experimental methods with 
experimental and control groups. To collect the data, this study took it twice, that is, 
before and after the treatment. The test measured students’ English language 
acquisition to vocabulary, grammar, and English skills (listening, speaking, reading, 
and writing). The procedures were: first, collecting the data before treatment using a 
pre-test of both groups. It was done to determine the students’ base ability to 
understand English knowledge. Second, the treatment of teaching English materials 
was designed to delegate some kinds of elements of vocabulary, grammar, and English 
skills (reading, writing, listening, and speaking skills). Third, the students were tested 
using a post-test to determine their final scores. 

The test results would describe the students’ mean scores, standard deviation, 
t-test value of independent and dependent samples to know their significance after 
being compared with alpha 0.05. This data could descriptively describe the curriculum 
components that could upgrade students’ English language acquisition. 

2.4. Data Analysis 

To analyze the data, this study employed a quantitative method using 
instruments of pre-test and post-test experimental methods (Creswell & Clark, 2011; 
Sarwono, 2011; and Hasbullah et al., 2018). The data from the pre-test and post-test 
methods were analyzed using SPSS software to know their variants of experimental 
and control groups’ homogeneity or heterogeny (Hasbulllah et al., 2021) using an 
independent t-test sample (Rofii et al., 2018). The percentage technique was used to 
know the differences between both groups’ mean score and standard deviation of their 
upgrade in English language acquisition. It was to measure the students’ improvement 
in English language acquisition after they were taught the English language elements 
consisting of vocabulary, English grammar, listening skills, speaking skills, reading 
skills, and writing skills.   

3. Findings and Discussion  
This study reported the results of data analysis collected from pre-test and post-

test instruments about the students' achievements in English acquisition (vocabulary, 
grammar, listening, speaking, writing, and reading). Those instruments of pretests-
posttests were taken from 72 students in the year 2022, which came from 36 students 
of class A as experimental group and 36 others from class B as control group. 

Hypothesis testing in this research was carried out by comparing the t-value 
indicator with the t-table value. The hypothesis is declared accepted if the calculated t-
value is greater than the t-table, and the hypothesis is declared rejected if the calculated 
t-value is smaller than the t-table. 

3.1. Findings 
The findings were analyzed the issues elaborately. The findings investigated 

the issues of whether developing curriculum components enabled to upgrade the 
students' English language acquisition or not. Pretests and posttests of English 
language elements consisting of vocabulary, English grammar, listening skills, 
speaking skills, reading skills, and writing skills were used to measure the student’s 
level of English language acquisition.  

The Table 1 and 2 describe the results of data analysis using a set of pretests-posttests 
of the experimental and control groups. The tests measured the students’ achievement 
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in their English language acquisition utilizing curriculum components structurally, 
precisely, and professionally. The students’ achievements obtained from both tests 
were elaborated in Table 1. 

Table 1 illustrates the students’ achievements of English language acquisition 
after they were taught the English language using curriculum components 
systematically for one semester. The scores of each English language element showed 
improvement significantly after being taught them using curriculum components 
structurally, precisely, and professionally those elements of English as a foreign 
language. 

 

Table 1. Students’ mean score and standard deviation of each element of English 
language acquisition (Experimental Group) 

N Elements of English 
Language 

Mean Score  Standard Deviation 

 

 

 

72 

Pre-test Post-test Pre-test Post-test 

Vocabulary 1.25 2.23 0.31 3.91 

Grammar 1.01 2.21 1.13 3.42 

Listening 0.91 2.11 1.30 3.41 

Speaking 1.20 2.31 0.54 3.86 

Reading 1.83 3.05 0.55 3.96 

Writing 1.00 2.91 0.75 3.97 

The mean score and standard deviation results differed from each pre-test and 
post-test. Both post-tests increased significantly, describing and proving the influence 
line of using English curriculum components (goals, contents, approaches, methods, 
and evaluation) in a structured, appropriate manner and with the correct strategy. 

In contrast, it is different from the results of teaching elements of English 
(vocabulary, grammar, listening, speaking, reading, and writing skills) in the control 
group, as shown in Table 2. 

Table 2. Students’ mean score and standard deviation of each element of English 
language acquisition (Control Group) 

N Elements of English 
Language 

Mean Score  Standard Deviation 

 

 

 

72 

Pre-test Post-test Pre-test Post-test 

Vocabulary 1.50 1.43 0.31 0.21 

Grammar 1.35 1.21 0.54 0.40 

Listening 1.25 1.22 1.25 1.41 

Speaking 0.95 1.01 0.10 0.11 

Reading 1.05 1.07 0.57 0.51 

Writing 1.10 1.15 0.07 0.97 

Table 2 describes the students’ different achievements of English language 
acquisition after they were taught using a conventional method as usual. The data 
analysis results show no significant differences in students’ pre-test and post-test mean 
scores, as well as the standard deviation for the control group. The results of the pre-
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test were similar to the post-test, which indicates that the process of teaching English 
was very flaccid and weak. 

  To know the differences in both groups students’ achievement in acquiring the 
improvement of English language elements, the results of pre-test and post-test on t-
value and t-table will be presented in Table 3. 

Table 3: Students’ value of English acquisition achievement 
No. Test t-value t-table Alpha  

1 Pre-test 0.600 2.000 𝛼  
0.05 2 Post-test 4.690 2.000 

Further interpretation in Table 3 deals with the arguments of the differences in 
the student’s achievement in upgrading their English language acquisition by 
developing curriculum components. Regarding the results of pre-tests above found 
that the t-value (0.6000) was smaller than t-table (2.000) – (t-value 0.6000 < t − table 
2.000) at alpha/𝛼 (0.05) level of significance and the degree of freedom (72 students). 
It implied that there was no significant difference in students’ achievement at the 
beginning of the research. 

Since the same level of students’ pre-test achievement, the treatment was done 
for both groups. The experimental group was taught materials of English elements 
using curriculum components to upgrade their English acquisition, while the control 
group was taught materials of English elements as usual methods. After treatment, 
both groups were examined using post-test to find out their final results, whether their 
achievements were at the same level or not. The final results of post-test found that the 
t-value was greater than t-table (t-value 4.690 > t-table) at alpha/𝛼 (0.05) level of 
significance and the degree of freedom (72 students). This data proved that the 
statistical hypothesis of the independent sample (experimental group) contributed 
significantly more significantly to improving students’ English language acquisition.  

3.2. Discussion 
A number of students’ responses came from experimental and control groups 

reflected their understanding on improving their English acquisition by developing 
curriculum components, even if in contradiction. These seemingly contradictory 
findings, respect to the issues of developing curriculum components (goals, contents, 
approaches, methods, and evaluation) as a strategy to upgrade the students’ 
vocabulary, grammar, and English skills (Demirezen, 2018;  Lestari & Widiastuty, 
2023). The findings of the issues describe how well they represent the students’ views 
about the effectiveness of developing curriculum components in upgrading their 
English acquisition. 

This section discusses whether systematically using curriculum components 
(goals, contents, approaches, methods, and evaluation) in teaching English could 
upgrade the students’ English language acquisition of vocabulary, grammar, and 
English skills.  (2018) stated that vocabulary and grammar can be improved together if 
a teacher knows how to organize and develop the parts of English curriculum precisely 
and professionally. 

The findings indicate that the experimental group had different results from the 
control group. After systematically teaching the experimental group students using 
curriculum components, the data showed they could upgrade their English language 
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acquisition. The results of post-test showed that the English value of experimental 
group was better than its control group. The students in the experimental group could 
identify the types of vocabulary and grammar used. This aligns with Weda et al., 
(2023); and Nggawu & Thao, (2023) revealed that they knew the methods to improve 
their English language acquisition such as how to upgrade their English knowledge 
for productive skills (speaking, writing) in practice as far as the process of learning. 
Also, Al Aziz and Yusanti (2020) emphasized that they could choose the approaches 
and methods of understanding some communications listened to as well as skimming 
and scanning some texts for reading comprehension. 

The mean score and standard deviation data proved their improvement after 
teaching them English by systematically developing the curriculum components (see 
table 1). In addition, the data of post-test found that the t-value was greater than t-table 
(t-value 4.690 > t-table) at alpha/𝛼 (0.05) level of significance and the degree of 
freedom (72 students) -(see table 3). This data describes the statistical hypothesis of the 
independent sample (experimental group) gave a significantly greater contribution 
and positive benefit to improve the student’s English language acquisition. 

On the other hand, the development of the control group's English language 
acquisition did not increase at all in the elements of vocabulary, grammar, and English 
skills. Even though they were also taught English after giving them pre-tests under the 
same conditions as the experimental group, it was using a conventional teaching 
technique as usual. The data analysis of the control group’s mean scores shows no 
significant differences in the pre-test and post-test mean scores and standard deviation 
(see Table 2). This describes the teaching English using a conventional technique was 
insufficient because it did not support improving students' English language 
acquisition skills.  

The experimental group knew about the use and function of English curriculum 
components in improving English language acquisition. It aligned with Lestari & 
Widiastuty (2023) finding, while most of the control group’s students did not know it. 
However, the description of data analysis showed that most students began to know 
the role of some components of the English curriculum in English teaching skills. 
According to Leong and Ahmadi (2017), Wachid (2021), Nggawu and Thao (2023) 
(2022), and Lestari and Widiastuty (2023), English curriculum components have an 
important role in upgrading students’ English language acquisition. 

4. Conclusion 
Teaching English using curriculum components precisely could also improve 

the students’ ability to acquire their knowledge of English elements. Muhammad et 
al., (2019), Dzulkifli Isadaud et al., (2022), and Baharuddin, (2023) emphasized that 
some basic important English elements that students in university must master are 
groups of vocabulary and grammar in use with English skills (listening, reading, 
speaking, and writing). This study found that English teachers should be able to 
implement the development of English curriculum as well as possible in teaching all 
elements of English. In addition, this study found the understanding of using the flow 
of curriculum appropriately can have a positive contribution in improving learners’ 
English acquisition. These are, of course, needed professional teachers and their 
commitment to developing curriculum in every teaching and learning process. 
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The conclusion of this study reveals that English teachers and stakeholders of 
higher education must develop curriculum components as well, structurally, 
professionally, and systematically in the teaching and learning process of English. The 
data describes a gap in teaching English so that the students could not improve their 
English mastery of vocabulary and grammar in use as well as their English skills. The 
gap is that the teacher did not develop curriculum components professionally. It was 
illustrated by the data obtained from the control group, which had smaller students’ 
achievement and responses than the experimental one. The investigation using a test 
indicated that the students could realize and wise up the techniques to improve and 
upgrade their English language acquisition. 

This research recommends developing curriculum components as well as 
possible to improve students’ English acquisition. Besides, further studies can be 
carried out on students from other universities or institutes to see whether there are 
any similarities in the findings. Further research can also explore the different types of 
strategies to upgrade learners’ English language acquisition effectively and efficiently 
at the time. Then, an institutional commitment is also needed to accommodate 
curriculum development strategies such as teaching training to practice the teacher’s 
competence so that it can meet learner expectations in increasing the acquisition of the 
required English. 
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